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Illiteracy is a growing concern in the United States. It is passed from one
generation to the next by family members who are unaware of their neglect or of
their children's developmental needs. Family literacy programs have proven to be
successful in breaking the cycle of illiteracy. The best programs address the needs of
the entire family through adult basic education, early childhood.'elementary
education, and parent education services. Families in such programs learn how
literacy can be a functional part of their everyday' lives. Public services, child
development information, and developmentally appropriate practices are introduced
to parents who are made aware of how they can positively' influence their children's
development. One of the most significant contributions family literacy programs
make to the fight against illiteracy is that they encourage and enable parents to
engage in the powerful act of reading aloud to their children. Children who are read
to regularly tend to have higher levels of self esteem and academic and reading
achievement. Family' literacy positively affects society by promoting both literacy
development and family cohesion.
Literacy rates in our country are declining. Families are dissolving. Many
children struggle with a lack of self-respect and self-esteem. Educators are unsure
about how to motivate their low-achieving students. What do all these depressing
facts have in common? Surprisingly enough, one of their common denominators is
the lack of a bedtime story. As simplistic and old-fashioned as it may sound, the
bedtime story--or simply reading aloud to children--is actually a very powerful
activity.
Ruth Love, Superintendent of Chicago Schools, said, "If \ve could get our
parents to read to their preschool children 15 minutes a day, we could revolutionize
the world" (Idaho Literacy Project, 1991). So why are many parents not investing
such a small amount of their time into reading to their children? Some parents may
not realize what a significant influence it can have on their children--and on their
relationships with their children. Some parents may argue that they' do not have
enough money to buy children's books, and, therefore, cannot make them available
to their children. Other parents may be afraid of reading to their children because
no one ever read to them, and they think they do not know how to share books with
children. Still other parents may not read to their children because they themselves
do not know how to read.
These are also reasons that family literacy programs are needed. Although
some debate exists over what exactly constitutes family literacy, a few professionals
have created similar definitions. In their article, "Toward Effective Family Literacy
Programs", Nancy Padak, Tim Rasinski, and Beth Dawson, all from the Kent State
Reading and Writing Center, define family literacy as "reading and writing that
occurs within the family setting, that usually involves at least one parent (or other
adult) and one child at the same time, and that promotes literacy knowledge and
enjoyment for the child, the parent, or both" (1992, p. 5). James J. Ponzetti, associate
professor of Family Studies at Central Washington University, and Wilma J. Bodine,
Loquist 2
project Even Start coordinator at Yakima Valley Community College, stress that true
family' literacy programs seek to enrich the literacy of all family members.
Intervention efforts are aimed at the family as a whole as opposed to individual
family members (1993). Carl B. Smith, of Indiana University, states that family
literacy is often used to mean "families working together to promote mutual
learning" (1991, p. 700). Obviously, one of the important aspects of family literacy is
families learning together.
Additionally', Ponzetti and Bodine contend that in order to be most effective,
family literacy programs should include the combined efforts of professionals from
the fields of adult basic education, early childhood/elementary' education, and parent
education (1993). The early childhood/elementary education services seek to reach
the children in the family at their developmentally appropriate level. The goal is to
create an environment for the children which promotes literacy. The adult basic
education services include general education development, English-as-a-second-
language, job training, adult literacy, etc. Parents need to be educated in order to
more fully enhance their children's education. Finally, the parent education
component, which Ponzetti and Bodine argue is too often neglected, includes
parenting classes, parent support services, and parent involvement (1993). Parents
need to realize the positive influence they can have on their children, they
desperately need to be involved in their children'S education, and they may need
support services in order to maintain basic family functioning. As Maslow's
hierarchy of needs illustrates, there are times when families' basic needs must be
met before education can proceed.
Family literacy ,though, is about much more than education alone. Inherent in
its name, family literacy is about the promotion of literacy, and of the family. Carl B
Smith (1991) states, "There is a sense that supporting family learning will not only
help schools but will also bring greater cohesion to American families" (p. 700).
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Other professionals also state that family' literacy programs develop both literacy and
the family (Padak, Rasinski, & Dawson, 1992; Talan, 1990).
Family literacy acknowledges that individuals must be viewed in context in
order to be fully understood, and, therefore, fully served. The family systems theory
states that family dynamics are extremely important in the lives of individual family
mem bers, and that the family in which an individual exists needs to be examined in
the process of intervention. Treating an individual family member apart from the
family may, at times, be like treating the symptoms, but not the cause. Intervening
for the sake of the family as a whole is beneficial and critical.
Including entire families in literacy intervention results in greater success
for many programs. Before some parents will participate in family literacy
programs though, they need to be convinced of the need for literacy. james Ponzetti
and Wilma Bodine state that "parents will not promote literacy attainment unless they
are convinced of the usefulness of such skills and knowledge" (1993, p. 107). They
suggest that parents need to be shown how literacy addresses real family concerns,
such as attaining a job, reading a recipe, shopping, traveling, etc. The problem is not
that parents do not want to help their children. The fact is that many parents are
motivated by their desire to help their children, but some are paralyzed by not
knowing what to do for them (Talan, 1990). 'Nhen someone shows them how they can
positively influence their children's lives, and gives them the tools to do so, many
parents become more active in the lives of their children.
Mary H. jennings, of Nova University, worked with a group of fifteen single
mothers of pre-school children in Chapter 1 schools (1991). Many of the mothers
were teenagers, and all of them came from impoverished environments. Upon
surveying the group of mothers, jennings found that the majority of them were not
aware of the importance of the early years of development in their children, were
not aware of appropriate activities to engage in with their children, did not use
Loquist 4
developmentally appropriate practices with their children, and did not spend much
of their time with their children. After a twelve-week seminar, 'which met weekly
for two and a half hours, the mothers' involvement with their children increased,
they read aloud to their children more often, and they made time available to spend
with their children. Once the mothers better understood their children's
development and developmental needs, they spent more time with them, and reported
that they enjoyed spending time with them more than they had before the seminar.
Increasing the amount and quality of time that parents and young children spend
together increases family bonds as well as developmental progress in the children.
Jennings' work not only' demonstrates that more people benefit from family
intervention, but also emphasizes the importance of the parent education component
which Ponzetti and Bodine (1993) discussed.
Another reason why intervention with parents, and not only children, is
important is that the educational level of a child's parents, and the parental model a
child has, are two significant factors in the educational success and habits of a child.
Many studies have found that the higher the parental education level=especially
maternal education level+the higher the literacy, the literacy experiences before
school, and the school participation and achievement of the child (Flippo & Branch,
1985; Sticht & McDonald, 1990; Talan, 1990). It has also been documented that children
whose parents are functionally illiterate are twice as likely as their peers to be
functionally illiterate (Talan, 1990). The higher the education level of the parents,
the more they are able to help their children through school, support their
activities, and provide a more enriched environment at home. By addressing the
needs of the parents and the children, all of the family members benefit to a higher
degree than if intervention were provided for only one family member.
Parents who have more education are not only able to interact more positively
with their children, as Jennings' (1991) work demonstrated, they are also able to
Loquist 5
provide a better model for their children. Parents need to realize what a strong
influence their model has on their children. Studies have shown that parents' love
of reading influences their children to view reading as an enjoyable and acceptable
activity (Hannon &Weinberger, 1990; Suchorsky, 1983; Trelease, 1985). Preschool
children are at the height of their imitation behaviors (Teale, 1981). Whatever they
see the adults around them model, be it good or bad habits, they will imitate them.
What a gift a child receives when his/her parents model a love of reading.
Rona F. Flippo, of the University of Wisconsin, and Helen Branch, of the
Atlanta public schools, identified four behaviors that are related to the development
of an interest in reading in children (1985). These behaviors include: mothers who
read to themselves at home; parents who read magazines at home; mothers who read
aloud to their children; and mothers who asked their children to tell them about
stories they had read. It is clear that parental modeling is influential, and as Flippo
and Branch's results demonstrate, reading aloud to children is a natural extension
and counterpart of modeling reading.
Family literacy is successful because it brings us back to the powerful activity
of reading aloud to children. Horace Mann once said, "Perhaps the best way of
inspiring a young child with a desire of learning to read is, to read to him ... "
(Locke, 1988, p. 22). Likewise, E. B.Huey, in his 1908 text, The Psychology and
Pedagogy of Reading, said, "The secret of it all lies in the parents' reading aloud to
and with the child" (Teale, 1981). One of the largest goals of family literacy' is to get
parents to read to their children.
Reading aloud to young children promotes literacy--and brings families closer
together. Researchers agree that reading aloud to children positively contributes to
parent-child emotional bonding (Idaho Literacy Project, 1991; Segel, 1990; Suchorsky,
1983; Towey, 1990; Trelease, 1985). Side-by-side read-aloud experiences provide times
for parents and children to be physically close to one another, to spend time together
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alone, and to learn about one another and the world around them. Such quali ty time
is often squeezed out of busy schedules or avoided by parents who are afraid of
reading. It is important to note that wordless pictures books and/or bilingual picture
books are available for parents who are just learning to read themselves. Family
literacy is about families learning together, and parents who are just learning to
read do not have to miss out on any quality literacy' experiences with their children.
When parents take time to read to their children, it also builds their children's
self esteem (Idaho Literacy Project, 1991; Jennings, 1991; Trelease, 1985). It
communicates to the children that they are important enough for their parents to
put everything aside in order to be with them for awhile. Jim Trelease contends that
there are two things responsible for giving a child the belief that he/she can make a
significant contribution in life. They are (1) parents and teachers and (2) literature
(1985, p. 9). Besides giving children time, parents who read aloud to their children
are opening the world of literature to them through which they can learn about
many kinds of people and places, increase their understanding of the world, and
develop a sense of self (Trelease, 1985).
In addition to the obvious benefits of higher self esteem, it has been found that
children with higher levels of self interest, or self esteem, tend to have higher levels
of reading achievement (Suchorsky, 1983). In a sense a positive cycle is begun
because it has also been found that older children who read more than their peers
continue to have higher self esteems. A study at the University of California
revealed that 11- and 12-year old minority children had lower self images than their
white peers. This was not true though, for the minority children who read regularly
(Trelease, 1985, p. 69). Amidst all of the "vicious cycles" that exist in this world, it is
thrilling to find a cycle which builds one positive result upon another.
Another benefit of early storybook reading is that it cultivates curiosity,
imagination, and creativity in children (Idaho Literacy Project, 1991; Trelease, 1985).
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Imagination is a gift that children can use throughout their lives. Jim Trelease
explained to the Massachusetts Library Association that imagination is what
sustained the 52 American hostages who were held in Iran for 444 days. In their
imaginations the hostages said they were able to go home, visit with friends, and
even remodel houses (Trelease, 1985, p. 104-105). Hopefully children will not need to
engage their imaginations to escape such circumstances as the hostages did, but they
can use them to dream and to create.
Curiosity is also an important quality to develop in young children. Curious
children are more interested in learning, and are apt to gather more information
and knowledge than their non-interested peers. Fostering curiosity early, through
such activities as reading aloud to children, is important because it has been
discovered that if curiosity is not nourished in children between the ages of six and
twenty-four months, it is not existent at the age of ten years.
Early storybook reading between parents and children has been significantly
linked to later academic and reading success (Hannon & Weinberger, 1990; Heath,
1982; Idaho Literacy Project, 1991; The National Academy of Education, 1985; Segel,
1990; Suchorsky,1983; Trelease, 1985). William Teale states that in a number of
studies, virtually all the children who were considered early readers=those who
learned to read before coming to school or early in their school careers--were the
ones who had been read to regularly at home (1981, p. 903). The book, Becoming a
Nation of Readers--the report of the Commission on Reading--states, "The single most
important activity for building the knowledge required for eventual success in
reading is reading aloud to children" (The National Academy of Education, 1985,
p.23).
One of the reasons that reading aloud to children promotes academic and
reading success is that it increases children's awareness of written language and
literary forms (Idaho Literacy Project, 1991). When children observe their parents
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as their parents read to them, they gradually realize that the meaning of the story
comes from the printed text on the page, and not solely from the pictures. This
happens especially when parents physically point out various words on the page, or
run their fingers beneath the text while reading (Trelease, 1985). Children begin to
understand that printed text is read from the left to the right, and the top to the
bottom, of the page. They become familiar with the language of stories, which is
very different than conversational language. A familiarity with literature is part of
the beginning of literacy.
Another way that early storybook reading leads to academic and reading
success is by promoting language development (Dickinson & Tabors, 1991; Heath,
1982; Idaho Literacy Project, 1991; Snow, 1983; Snow & Dickinson, 1990; Trelease,
1985). The more a child is read to, the more words he/she will hear. When a parent is
reading to a child, he/she is able to help him/her interpret the words as well
(Suchorsky, 1983). Children reap the most benefit from having books read to them
when it is done on a daily basis as part of a book-reading routine between them and
their parents. Through a process called "scaffolding", parents aide their children's
language development by engaging in such book-reading routines (Heath, 1982;
j\.·IcGee& Richgels, 1990; Snow, 1983; Teale, 1981). Scaffolding occurs when adults hold
parts of the environment constant, such as reading the same book to their children
night after night. In doing so they are allowing their children to concentrate solely
on the book being read. The parents can engage in a labeling game with the
children, labeling the same pictures for the children as they read each night,
allowing the children to become familiar with the pictures and the labels until they
start naming the objects themselves. As parents observe their children using some
of the labels, they can start expecting their children to contribute more to the book-
reading routine.
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Shirley Brice Heath, of Stanford University, found that book-reading routines
are important to children's language development because the pictures being labeled
in the books are two dimensional and cannot be manipulated or experienced like the
concrete objects they represent (1982). It is as if children have to learn arbitrary
labels for the items on the page. The items are decontextualized, or not being
experienced first-hand by the child in their natural setting. During the early book-
reading routines, the parent provides scaffolding by pointing to a picture and
asking, "What is that?" The child responds with a babble or a non-verbal gesture.
The parent then labels the picture for the child. Eventually the child will begin to
connect the labels with the pictures and start labeling the pictures him/herself. The
book, Becoming a Nation of Readers, states that" ... the benefits of reading aloud are
greatest when the child is an active participant, engaging in discussions about
stories, learning to identify letters and words, and talking about the meanings of
words" (The National Academy of Education, 1985, p. 23). Storybook reading should
not be a passive activity for a child.
Additionally, Heath noted that parents can link items in books to actual
concrete objects of experiences in the their children's environments. When a child
is playing with a ball, a parent can say, "That's a ball just like the one Jimmy played
wi th in the story ... " Doing so can help children gain concrete referents for the
two-dimensional pictures in their storybooks (1982, p. 51).
Catherine Snow, of Harvard University, and David Dickinson, of Clark
University, both leading professionals in the field of language development, as well
as other researchers (Dickinson & Tabors, 1991; Heath 1982), have identified the
importance of narrative and decontextualization skills in relation to children's
academic and literacy development (Snow, 1983; Snow & Dickinson, 1990). Narrative
skills, which are required in one's academic career for such things as reading and
writing, are cultivated through decontextualization: discussion about objects and
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events "distant from the immediate setting" (p. 89). Narrative skills are also
developed through literacy activities, including dictations, word games, and book-
reading. When reading to their children, parents need to ask questions of their
children that require them to make predictions about the story and evaluate what
characters are doing or have done. Such interactional questions enrich the story-
reading experience and prepare children for the decontextualization and language
interactions they will encounter in school (Heath, 1982; Trelease, 1985).
Catherine Snow also discovered that "the skill of using language in a
decontextualized way relies more heavily on experiences only home can provide [as
opposed to those encountered at school]" (1983, p. 187). Furthermore, David Dickinson
and Patton Tabors found that factors including literacy-based experiences and the
use of explanatory and narrative talk at mealtimes in a child's home relate to future
reading comprehension (1991). There are valuable interactions which occur in
homes that the schools just cannot provide.
The importance of home experiences may be due, in part, to the fact that fifty
percent of an individual's brain development is completed by the age of four years
(Suchorsky, 1983; Talan, 1990; Trelease, 1985). The early experiences of children are
vital to their subsequent development. Parents need to realize that they are part of
the solution (Monsour, 1991). Many parents are under the misconception that
reading and intellectual development do not begin until their children enter school
(Friedberg, 1989). Nothing could be further from the truth. It has been shown that
parents who believe it is their job to help cultivate their children's reading and
academic skills have children who achieve higher levels of success by the time they
enter school (Suchorsky, 1983). Parents need to start talking to--and reading to--
their children when they are only days old. By doing so parents help their children
become familiar with their voices, the sounds and the security of book reading, etc.
(Trelease, 1985). It is never too early to start reading to children, helping them
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understand that reading is an enjoyable, secure, and comfortable activity. Children
need early literacy experiences, such as daily storybook-reading sessions with the
adults in their lives. Depriving children of such experiences is detrimental to their
future academic success--and personal well-being.
This last point is of great importance. Parents and early educators must
remember that the point of early storybook reading is not just to create, as Jim
Trelease says, "superbabies" (1985, p. 17). Trelease stresses that just as a young child's
body must be fed with a variety of nutritional food, so must his/her mind be fed.
Reading aloud to children helps them not only to succeed academically, but to express
their feelings, feel better about themselves, and become less isolated in their worlds.
The)' learn about people who have feelings similar to their own, or find hope in the
midst of adversity. Reading is not only an intellectual achievement, it is a key' which
opens many of life's doors.
For the same reasons, it is important for adults to remember that reading
should never be forced onto a young child. Parents should follow their children's
leads, taking cues from them as to when they are gaining an interest in books and
choosing books for their children that include some of the children's favorite things.
In his book, The Read-Aloud Handbook, Jim Trelease states, "What you make a child
love and desire is more important than what you make him learn" (1985, p. 6). Early
literacy is not about direct instruction or training in reading skills. It is about
providing a model for children, cultivating a love of reading in them, and providing
an environment rich in literacy experiences for them.
It is also important for parents to realize that books are not the only' literacy
experiences they can share with their children (Suchorsky, 1983). Environmental
print on signs, cereal box labels, calendars, etc., are all forms of print that can be
introduced to children. Just as children are immersed in language--being spoken to
and engaged in vocal interactions, hearing language around them, having items
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labeled for them--before they can speak, so they need to be immersed in print before
they can read. It is important for children to realize that print has everyday
functions (Segel, 1990). Such knowledge can motivate children to read more of the
print around them. A number of researchers contend that family literacy activities
should serve functional purposes (Padak, Rasinski, & Dawson, 1992; Ponzetti & Bodine,
1993; Teale, 1981). Families should be encouraged to include children when they read
recipes, make grocery lists, write letters, etc. They can give their children their own
pencils and paper, and let them create their own lists. Children benefit from all such
experiences. Families do not have to own and use only fancy storybooks in order to
be literate.
There are many successful family literacy programs in the United States.
Beginning with Books is a family literacy program which was started by Elizabeth
Segel and Joan Friedberg in Pittsburgh, Pennsylvania. In order to establish a target
population of disadvantaged families, Segel and Friedberg asked the Allegheny
County Health Department to sponsor their pilot program in 1984. After raising
money from public and private sources, gift book packets were assembled. Each
packet contained four paperback children's books (Goodnight, ,Moon by Margaret
Wise Brown; Peter's chair by Ezra Jack Keats; 500 Words To Grow On, illustrated by
Harry t-.1cNaught; and Mother Goose, illustrated by Aurelius Battaglia), a pamphlet
listing some guidelines for successfully sharing books with children, and a flyer
outlining programs offered at local libraries (Friedberg, 1989).
When families with children between the ages of one and five years would
come into the health department for well-baby clinics, a social worker would talk to
the parents about the importance of books and reading aloud to children, share a
book or two from the packet with the child(ren), let the parents know that they could
keep the gift book packet, and administer a brief questionnaire to the parents. The
clinics were furnished with hardcover-book libraries, containing 20 books each, so
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that workers could read to children as time allowed. Segel and Friedberg recrui ted
the help of the Department of Evaluation and Testing of the University of Pittsburgh
to help create an evaluation questionnaire. When the families returned to the
clinics, at least six months later, the parents were asked to fill out the questionnaires
which were then sent to Segel and Friedberg (Friedberg, 1989).
Results of the pilot program questionnaires revealed that 43.3 percent of the
parents in the families who had received gift book packets had not been read to as
children. Sixty percent of the families reported that the)' never used the library.
The families in the pilot were just the kind that Segel and Friedberg had been
wanting to help. Furthermore, when the follow-up questionnaires were compared
wi th the initial questionnaires, it was discovered that after receiving the gift book
pack more of the children were looking at books and being read to by an older family
member almost daily (Locke, 1988).
In 1985, the Beginning with Books program became an affiliate of the
Carnegie Library of Pittsburgh. The Carnegie Library donates free office space,
financial funding, and other such supportive services, to the program. In 1987
fourteen social service agencies, including the health department, a parental stress
center, a food bank, homeless shelters, day care centers, Head Start programs, and
teen parenting programs, participated in the gift book program. Personnel from the
various agencies are trained to distribute the packets and work with the parents. The
program continued to grow to the point that in 1990, 6,000 parents received the gift
book packet and were encouraged to read aloud to their children. (Friedberg, 1989;
Segel & Friedberg, 1991a; Segel & Friedberg, 1991b).
Since its inception, the pilot program has been slightly modified. The gift
book packets now contain three free books and a coupon redeemable at a local
library for a fourth free book (Locke, 1988; Friedberg, 1989). Segel and Friedberg
realized that many parents needed to be introduced to libraries, and found that the
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coupon worked as an incentive for them to visit one. Many literacy" professionals
agree that libraries are the perfect place for family literacy activities (Locke, 1988;
Monsour, 1991; Talan, 1990; Towey, 1990). Libraries already offer many programs,
such story hour, which relate to various aspects of family literacy (Talan, 1990).
Unfortunately, some parents do not realize that the services at public libraries are
free. They are missing out on valuable resources. Not only can they check out books
for their children at a lib rary , but also find GED(General Equivalency Diploma) test
practice books, parenting books, English-as-a-Second-Language materials, books for
new adult readers, etc. (Monsour, 1991).
As a result of the Beginning with Books gift book program, two more programs
have been established by Segel and Friedberg to address needs identified through
various surveys and contacts. One of the programs, called Read Together, was started
in 1987 through a grant from the United Way, The Read Together program provides
trained volunteers to read to children whose parents, grandparents, or guardians are
receiving literacy tutoring. The parents and the children are receiving valuable
services at the same time--and many of the parents report that the children love
being read to by the volunteers so much that they will not let their parents miss a
tutoring session (Segel & Friedberg, 1991 b).
The other program that was created as a result of gift book program is the
Read-Aloud Parents Club. The Club is for Head Start parents and meets once a week
for four weeks. At each meeting the parents receive hardcover copies of a children's
book. The book is read aloud to the parents, allowing those parents who are not
fluent readers to become more familiar with the book before they read it to their
children. Tips on reading aloud to children are shared, by professionals and parents
alike, and all of the parents are encouraged to spend at least 15 minutes reading to
their children each day (jongsma, 1990; Segel & Friedberg, 1991 b).
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Any of the Beginning with Books programs can be started at libraries
throughout the nation. In her article, Helping Todav's Toddlers Become Tomorrow's
Readers: A Pilot Parent Participation Project Offered Through a Pittsburgh Health
Agency (1989), Joan Friedberg outlines the steps she and Elizabeth Segel took to start
the pilot program. She also discusses funding, volunteerism, and other issues
someone interested in starting such programs should know. She and Segel
encourage others to take the initiative-sand many have. Beginning with Books is
only one of many family literacy programs in the United States (Flippo & Branch,
1985; Hannon & 'Weinberger, 1990; .Iongsma, 1990; Monsour, 1991; Padak, Rasinski, &
Dawson, 1992; Talan, 1990).
Segel and Friedberg have called their Beginning with Books programs
"prevention-oriented" (Segel & Friedberg, 1991a). All family literacy programs are
about prevention. They are a step in the right direction in the fight to end the
familial cycles of illiteracy--and therefore, illiteracy itself. If professionals worked
only' with the children, they would be neglecting the extremely powerful influence
of the children's home/family experiences. At the same time, researchers argue that
literacy efforts cannot be aimed solely at the adults because young children are
being born every day whose environments need to be enriched with all kinds of
literacy, and other developmental, experiences (Sticht & McDonald, 1990).
Prevention programs are also less expensive than any other type of
intervention. The overall cost of Pittsburgh's Beginning with Books gift book
program is only $10.00 per family. That money is an investment in the future. Not
only will the children who benefit from family literacy programs not need
expensive literacy intervention later in their lives, they will also raise children who
will be less likely to need literacy intervention as well.
Breaking the cycle of illiteracy might even help cure other social problems.
Carole Talan, family Itteracy specialist at the California State Library, states that
Loquist 16
" ... the cycle that passes along illiteracy from generation to generation is being
recognized as one of the major underlying causes of a vast array of social and
economic problems (1990, p. 30). As mentioned earlier, literacy not only helps people
acquire academic success and places in the workforce, it also helps them to express
themselves and have higher levels of self esteem. The country as a whole would
benefit from family literacy.
Literacy is a powerful tool, and no one should be denied it. There are resources
and exemplary model programs in family literacy available for every city in the
United States. There is no reason why illiteracy should continue. As Ruth Love said:
"If vee could get our parents to read to their preschool children fifteen minutes a day,
vee could revolutionize the world" (Idaho Literacy Project, 1991).
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Honors Capstone: Part II
Field ~aterials
Introduction to Materials
The materials on the following pages were created with the idea that the
author could use them if she were working professionally in the field of family
literacy. They were developed using some of the sources cited in the thesis preceding
this page.
All of the materials would be copied and given to the parents in the family
literacy programs. The author would hope to meet with the parents, reviewing the
information on the sheets with them. The library information sheet was developed
using information from the Macomb City Public Library in Macomb, Illinois. The
author would create a sheet similar to it for professional use substituting information
from the public library in the city in which she were located.
In addition to providing the information sheets, the author would like to meet
individually' with the families in the family literacy program on a weekly basis. The
author would read books aloud to the children in the family, allowing the parents to
observe, discuss records the parents kept of read-aloud sessions with their children
during the week, introduce new books to the family, talk to the parents about any
concerns they have regarding the literacy program, assess whether there are any
additional social services the family might require at the time, and be available to the
parents to talk about certain concerns outside of the literacy program. The author
would also like to take the parents in the program on a tour of the library. The
children could tour the children's library or participate in a children's program
there while the adults are on their tour. The parents and children could attend a
children's story-time program together in the children's library as part of the tour.
Ideally, the parents in the family literacy' program could meet each week as a
group to share books they have found, discuss suggestions for improving their read-
aloud techniques, and share literacy-promoting ideas they have tried in their homes.
The author could also briefly present some child development information, answer
questions, and highlight or demonstrate some recommended parent-child activities at
the meetings. Various professionals from the community could attend some of the
meetings, making presentations about services and/or topics which are of interest to
the parents. Some possible presentations could cover child care, child discipline,
school programs, community family programs, and other such subjects.
Book list fOT PaTents
Wordless Picture Books
Ah-Choo! by Mercer Mayer (Dial Books, 1976)
Amanda and the Mvsterious Carpet by Fernando Krahn (Clarion Books, 1985)
The Angel and the Soldier Bov by Peter Collington (Knopf, 1987)
The Bear and the Flv by Paula Winter (Crown, 1976)
Bobo's Dream by Martha Alexander (Dial Books, 1970)
Bubble, Bubble by Mercer Mayer (Parents, 1973)
Catch That Car by Fernando Krahn (Dutton, 1978)
Changes, Changes by Pat Hutchins (Macmillan, 1971)
Do You v'Vantto Be t-.'lvFriend? by Eric Carle (Crowell, 1971)
Frog, vVhere Are You? by Mercer Mayer (Dial Books, 1969)
Good Night, Good M:orning by Helen Oxenbury (Dial Books, 1982)
The Great Ape by Fernando Krahn (Viking, 1978)
Here Comes Alex Pumpernickel by Fernando Krahn (Little, 1981)
Lost by Sonia Lisker (Harcourt, 1978)
Moonlight by Jan Ormerod (Lothrop, 1981)
Mother's Helper by Helen Oxenbury (Dial Books, 1982)
The Mysterv of the Giant Footprints by Fernando Krahn (Dutton, 1977)
New Babv by Emily McCully (Harper & Row, 1988)
Noah's Ark by Peter Spier (Doubleday, 1977)
The Other Bone by Ed Young (Harper & Row, 1984)
Out! Out! Out! by Martha Alexander (Dial Books, 1968)
Pancakes for Breakfast by Tomie dePaola (Harcourt, 1978)
Peter Spier's Rain by Peter Spier (Doubleday, 1977)
Rosie's \,1'lalk by Pat Hutchins (Macmillan, 1968)
School by Emily McCully (Harper & Row, 1987)
Sebastian and the Mushroom by Fernando Krahn (Delacorte, 1976)
The Self-Made Snowman by Fernando Krahn (Delacorte, 1976)
Shopping Trip by Helen Oxenbury (Dial Books, 1982)
The Silver Pony by Lynd Ward (Houghton Mifflin, 1973)
Skates by Ezra Jack Keats (Franklin 'Watts, 1973)
Sleep Tight, Alex Pumpernickel by Fernando Krahn (Little, 1982)
The Snowman by Raymond Briggs (Random House, 1978)
The Stickv Child by Malcolm Bird (Harcourt, 1981)
Wordless Picture Books (continued)
Sunshine by jan Ormerod (Lothrop, 1981)
The Train by vVitold Generowicz (Dial Books, 1983)
Truck by Donald Crews (Greenwillow, 1980)
Tuesday by David Wiesner (Clarion Books, 1991)
Up and Up by Shirley Hughes (Prentice-Hall, 1979)
\'\7ho's Seen the Scissors? by Fernando Krahn (Dutton, 1975)
VVill's Mammoth by Rafe Martin, illustrated by Stephen Gammell (Putnam, 1989)
Picture Books
A, B. See! by Tana Hoban (Greenwillow, 1982) ABCBook: Toddler-K
Alphabatics by Suse Maclxmald (Bradbury, 1986) ABCBook: Toddler-K
The Art Lesson by Tomie dePaola (Putnam, 1989) K-2
Baboushka and the Three Kings by Ruth Tobbins, illustrated by Nicolas Sidjakov
(Parnassus Press, 1960) Preschool-3
The BabY's Catalogue by janet and Allen Ahlberg (Little, 1982) Participation Book:
Toddler
Bend and Stretch by jan Ormerod (Lothrop, 1987) Toddler
The Best Town in the vVorld by Byrd Baylor, illustrated by Ronald Himler (Charles
Scribner's and Sons, 1982) 1-3
Blueberries for Sal by Robert !VIcCloskey(Viking, 1948) Toddl er-I
Brian \·\lildsmith's 1, 2. 3's by Brian Wildsmith (Franklin Watts, 1965) Counting Book:
Preschool-K
Brown Bear. Brown Bear, What Do You See? by Bill Martin, illustrated by Eric Carle
(Henry Holt, 1983) Toddler-Preschool'
A Chair for ]\IIYMother by Vera B. Willlams (Greenwillow, 1982) K-3
City Seen from A to Z by Rachel Isadora (Greenwillow, 1983)
ABC Book: Preschool-I
Corduroy by Don Freeman (Viking, 1968) Toddler-K
Crash! Bang! Boom! by Peter Spier (Doubleday, 1972) Participation Book: K-1
Do Bunnies Talk? by Dayle Ann Dodds, illustrated by A. Dubanevich (Harper Collins,
1992) Participation Book: Toddler-Preschool
Doctor De Soto by William Steig (Farrar, Straus & Giroux, 1982) Preschool-S
Drummer Hoff by Barbara Emberley, illustrated by Ed Emberley (Prentice-Hall, 1967)
Toddler-K
Each Peach Pear Plum: An I-Spy Story by janet and Allen Ahlberg (Little, 1982)
Participation Book: Toddler-Preschool
Picture Books (continued)
Fish Eyes: A Book You Can Count On by Lois Ehlert (Harcourt, 1990) Counting Book:
Toddler-Preschool
Frederick by Leo Lionni (Knopf, 1967) Preschool-2
Goodnight tvloon by Margaret Wise Brown, illustrated by Clement Hurd (Harper and
Brothers, 1947) Preschool-K
Grandpa by John Burningham (Crown, 1985) K-1
Growing Vegetable Soup by Lois Ehlert (Harcourt, 1987) Concept Book: Preschool-I
Have You Seen Mv Duckling? by Nancy Tafuri (Greenwillow, 1984) Participation
Book.Toddler-Preschool
Hildilid's Night by Cheli Duran Ryan, illustrated by Arnold Lobel (Macmillan , 1971)
Preschool-2
A Hippopotamusn't by Patrick J. Lewis, illustrated by Victoria Chess (Dial Books, 1990)
Poetry Book: K-3
How Do I Put It On? by Shigeo \'Vatanabe, illustrated by Yasuo Ohtomo (Philomel,
1979) Participation Book: Toddler
I Can by Helen Oxenbury (Random House, 1986) Baby Board Book: Toddler
If You Take a Pencil by Fulvio Testa (The Dial Press) Counting Book: Preschool-2
Ira Sleeps Over by Bernard Waber (Houghton Mifflin, 1975) K-3
Is This a House for Hermit Crab? by Megan Mcfionald, illustrated by S.D. Schindler
(Orchard Books, 1990) Preschool-1
fohn Burningham's ABC by John Burningham (Bobbs-Merrill, 1967) ABC Book:
Toddler-K
Katy and the Big Snow by Virginia Lee Burton (Houghton Mifflin, 1974) Preschool-2
King Bidgood's in the Bathtub by Audrey Wood, illustrated by Don Wood (Harcourt,
1985) Toddler-2
Knots on a Counting Rope by Bill Martin and John Archambault, illustrated by
Ted Rand (The Trumpet Club, 1987) K-2
London Bridge Is Falling Down by Peter Spier (Doubleday, 1967) Nursery Rhyme:
Toddler-Preschool
l'vladeline by Ludwig Bemelmans (Puffin, 1977) K-2
Mike Ivlulligan and His Steam Shovel by Virginia Lee Burton (Houghton Mifflin,
1977) K-3
tvIillions of Cats by Wanda Gag (Coward, McCann, 1977) Preschool-2
IvIoja t-ileans One by Muriel Feelings, illustrated by Tom Feelings (The Dial Press, 1971)
Counting Book: Preschool-3
"More More More," Said the Bahv by Vera B. Williams (Greenwillow, 1990)
Participation Book: Toddler-Preschool
1'.10therGoose, A Treasurv of Best Loved Rhymes by Watry Piper, illustrated by
Tim and Greg Hildebrandt (Platt, 1972) Toddler-2
Picture Books (continued)
The M)'sterious Tadpole by Steven Kellogg (Dial Books, 1979) Preschool-S
Nana Upstairs, Nana Dovmstairs by Tomie dePaola (Putnam, 1973) K-2
The Napping House by Audrey Wood, illustrated by Don Wood (Harcourt, 1984)
Toddler-K
No Bath Tonight by jane Yolen, illustrated by Nancy Winslow Parker (Crowell, 1978)
Toddler-2
The Orphan Bm,' by Tololwa Mollel, illustrated by Paul Morin (Clarion Books, 1990)
K-2
Over, Under, and Through and Other Spatial Concepts by Tana Hoban (Macmillan,
1973) Concept Book: Preschool-I
Pat the Bunnv by Dorothy Kunhardt (Golden, 1962) Toddler
Peanut Butter and lellv: A Play Rhyme by Nadine Bernard 'Nestcott (Dutton, 1987)
Nursery Rhyme: Toddler-Preschool
Peter's Chair by Ezra jack Keats (Harper & Row) Toddler-K
A Pocket for Corduroy by Don Freeman (Viking, 1978) Toddler-K
The Polar Express by Chris Van Allsburg (Houghton Mifflin, 1985) Preschool-3
The Red Balloon by A. Lamorisse (Doubleday, 1978) Preschool-S
Regards to the Man in the }''1oon by Ezra jack Keats (Four Winds, 1981) Toddler-3
Sam's Cookie by Barbro Lindgren, illustrated by Eva Eriksson 0,,10rrO\v,1982) Toddler
Sea Swan by Kathryn Lasky, illustrated by Catherine Stock (Macmillan, 1988) K-2
Sing a Song of People by Lois Lenski, illustrated by Giles Laroche (Little, 1987) K-2
Sleep Out by Carol Carrick, illustrated by Donald Carrick (Clarion Books, 1982) K-3
The SnovvvDav by' Ezra jack Keats (Viking, 1962) Toddler-K
Song and Dance Man by Karen Ackerman, illustrated by Stephen Gammell (Knopf,
1988) Preschool-2
A Special Trick by Mercer Mayer (Dial Books, 1976) Preschool-3
Spot's First Walk by Eric Hill (Putnam, 1981) Participation Book: Toddler-Preschool
The Story of Ferdinand by Munro Leaf, illustrated by Robert Lawson (Puffin, 1977)
Preschool-2
Strega Nona by Tomie dePaola (Prentice-Hall, 1975) Preschool-I
Sylvester and the Magic Pebble by William Steig (The Trumpet Club, 1969)
Preschool-1
Thv Friend, Obadiah by Brinton Turkle (The Trumpet Club, 1969) Preschool-2
Tikki Tikki Tembo by Arlene Mose, illustrated by Blair Lent (Scholastic, 1972)
Preschool-S
Tintin in Tibet by Herge (Little, 1975) 2-3
Too Many Books by Caroline Feller Bauer, illustrated by Diane Paterson (Warne, 1984)
Preschool-2
Picture Books (continued)
The Very Hungrv Caterpillar by Eric Carle (Puffin, 1984) Toddler-1
What Is It? by Tana Hoban (Greenwillow, 1985) Toddler
vVhat's Under Mv Bed? by james Stevenson (Puffin, 1984) Preschool-2
VVhenthe New Babv Comes I'm lvloving Out by Martha Alexander (Dial Books, 1981)
Preschool-I
\Vhere \Ve Sleep by Nancy Tafuri (Greenwillow, 1987) Toddler
VVherethe Wild Things Are by Maurice Sendak (Harper & Row, 1984) K-3
vVhere's Spot? by Eric Hill (Putnam, 1980) Toddler-K
Who is the Beast? by Keith Baker (The Trumpet Club, 1990) Preschool-2
The \'Vind Blew by Pat Hutchins (Macmillan, 1974) Toddler-K
The vVreck of the Zephyr by Chris Van Allsburg (Houghton Mifflin, 1983) K-3
Short Beginning-Reader/Transitional Novels
Alex and the Cat by Helen Griffith, illustrated by joseph Low (Greenwillow, 1982) K-2
Blackberries in the Dark by Mavis jukes, illustrated by Thomas B. Allen (Knopf,
1985) 2-4
The Canada Geese Quilt by Natalie Kinsey-Warnock, illustrated by Leslie VV.Bowman
(Cobblehill Books, 1989) 2-5
The Case of the Cat's Meow by Crosby Bonsall (Harper & Row, 19(5) 1-3
Grandmama's TOll by Eloise Greenfield, illustrated by Carole Byard (Collins, 1980) 2-4
Har!\l in Trouble by Barbara Ann Porte, illustrated by Yossi Abolafia (Greenwillow,
1989) K-2
Henry and l'.'1udgeand the Happv Cat by Cynthia Rylant, illustrated by Sucie
Stevenson (Bradbury, 1990) K-2
I'll Meet You at the Cucumbers by Lilian Moore, illustrated by Sharon \'\looding
(Macmillan, 1988) 2-4
Little Bear's Friend by Else Holmelund Minarik, illustrated by Maurice Sendak
(Harper & Row, 19(0) 1-3
A Picture for Harold's Room by Crockett johnson (Harper & Row, 19(0) K-2
Stories from the Big Chair by Ruth \'\lallace-Brodeur, illustrated by Diane deGroat
(Macmillan, 1989) 1-3
Thaddeus by Alison Cragin Herzig and jane Lawrence Mali, illustrated by
Stephen Gammell (Little, 1984) 2-4
ADDITIONALLY:
The Best Christmas Pageant Ever by Barbara Robinson (Harper Trophy, 1972)
This 80-page book is a good read-aloud for children in grades 1-8
Suggested Books for Parents:
Butler, D. (1985). Babies Need Books. NeVIlYork: Atheneum.
Kimmel, .tvLtvL, & Segel, E. (1988). For Reading Out Loud! A Guide to Sharing Books
"\lith Children (rev. & expo ed.). New York: Delacorte.
Trelease, J. (1985). The Read-Aloud Handbook. New York: Viking.
Tips for Reading Aloud to Children
* Begin reading to children as soon as possible. The younger they are when you
start reading to them, the more they will benefit.
* Try to set aside a regular time to read with the child each day'. Do not feel limited to
that time though. Read as often as you and the child have time and energy-but
never force the child to read with you. Doing so could give him/her a negative
attitude about reading.
* Choose books that interest the child. For example, if the child is fascinated with
trains, read books to him/her which have trains in them. At the same time,
intersperse other books with the child's favorites, introducing him/her to a
variety of children's literature. (See the book list for book and author
recommendati ons.)
* Avoid books which stereotype groups of people.
* Sit side-by-side with the child so that both of you can see the words and the
pictures in the book.
* Make sure you and the child are comfortable, but do not recline or slouch because
such positions produce drowsiness.
* Let the child hold the book if he/she would like.
* Before you begin reading, read the title and the author's name to the child,
pointing to them with your finger. ("The Snowy Dav by Ezra Jack Keats"). Ask the
child what he/she thinks the story might be about, or any other question which
might make himz'her interested in the story. For example, "Have you ever been out
in the snow? Do you like snow? Why? (or Why not?) Let's see how this boy in the
story reacts to the snow."
* Use expression while you read. Change your tone of voice to fit the dialogue.
* Read slowly enough so that you can use vocal expression and the child can consider
what is happening in the story. Do not hurry through a book.
* Take time to answer questions which the child asks while you are reading when
he/she asks them. The questions should not be viewed as interruptions to the
story. The child is learning. If you avoid his/her questions, you might lose
his/her attention.
* As you read, ask the child questions, such as what he/she thinks might happen
next in the story, how he/she thinks the characters might feel at certain points, or
what he/she would do if he/she were in the main character's place. You can also
ask questions about the pictures, allowing the child to find items in them which
,,,"'erementioned in the story, or labeling items in them.
* Allow time to talk about the book with the child when you are finished. You
can ask if he/she enjoyed the book and 'what he/she did or did not like about it.
Also, let the child (as soon as he/she is old enough to hold and make marks with a
pencil or marker) draw a picture about the story, or do an activity with him/her
which relates to the story. For example, after reading Growing Vegetable SouP,
you can plant some seeds with the child-either in the yard or in a pot or a cup in
the house-which you and the child could nuture and watch grow over the next
few weeks.
Tips for Reading Aloud to Children (continued)
* Give in to repeated requests from the child that you read the same book day after
day. Reading and rereading a favorite book to a child a number of times can help
develop the child's language. It is great if a child develops such enthusiasm for a
book-he/she is developing enthusiasm about reading!
* Allow time each day for the child to read to hirrr/herself+even if he/she cannot
actually read yet. Children will naturally imitate adults who read to them, or look
through books that have been read to them. It is a natural step in their reading
development.
* Do not expect to be a great reader, or for the child to be a great listener, right away.
Fluent reading and good listening come with practice. Choose books you and the
child enjoy, and you will reading and listening well sooner than you think.
Did You Know That. .. 7
*" 50% of a person's brain development is completed by the time he/ she is 4 years
old.
*" Reading aloud to children helps increase their self esteem.
*" Children with higher levels of self esteem tend to have higher levels of reading
achievement.
*" Children who have been read to regularly tend to have higher levels of academic
and reading achievement.
*" Reading aloud to children increases their language development.
*" Parents who believe it is their job to help promote their children's reading and
academic skills tend to have children who achieve higher levels of success by the
time they enter school.
*" You can obtain a library card and check out children's and adult's books, audio
tapes, GEDpractice test books, English-as-a-Second-Language supplies, and other
such materials at your local public library--free of charge.
*" Your local public library most likely has a story-time VI/henadults read aloud
children's books to children in attendance.
*" If you model a love of reading to your children, by reading to yourself and reading
books aloud to them, they are more likely to become interested in and enjoy
reading themselves.
*" Wordless and bilingual picture books are available. (Ask the librarian at your local
public library about them.)
*" It is never too early+or too late--to start reading to your children.
10 Ways You Can Promote Your Child's literacy Development
1. Have your children help you write the grocery list.
2. When you write a letter, give your child some paper and a pen or marker and let
hirn.'her write his./her own letter. As soon as your child can hold a pen or marker
and make marks with it, he/she should be allowed to write. If your letter is going
to a family member or friend, send your child's letter with it, and then share the
family member or friend's response letter with him/her when it arrives,
reminding him/her of the letters you sent together.
3. Read quality children's books to your child. (See the book list for suggestions.)
4. Take your child to the library to check out books or attend story-time.
5. Read signs on the highway with your child when you travel.
6. Help your child find letters in his/Iter name in newspapers and magazines, and
circle them.
7. Let your child help you bake or cook, pointing out to himzher what the recipe
says or having him/her read the recipe aloud.
8. When you assemble toys, or any other items, use the accompanying manual, and
call your child's attention to the directions and pictures which help you figure out
how to put the pieces together. Allow your child to help you read the manual and
interpret the pictures.
9. Let your child see you reading books, newspapers, magazines, and any other kinds
of print.
10. Turn off the T.V.
The Macomb City Public library
235 S. Lafayette, Macomb, IL
(309) 833-2714
Library Cards
Any resident of Macomb, Illinois, who is 4 years of age or older may obtain a
library card at the Macomb Public Library-free of charge. Individuals who
do not live within the city, but own property within the city limits may also
obtain a library card free of charge. Families who do not live within the
Macomb city limits may' purchase family library' cards for $40.00 per year or
$20.00 per six months. Anyone who has a valid library card is able to check
out books and other material the library has available.
Checking Materials out from the Library
There is no charge for materials borrowed from the library, unless the
materials are not returned on time. The due date on materials checked out
frorn the library may be extended by calling 833-2714.
Adult literacy Programs
The Macomb Public Library, in conjunction with Spoon River Community
College, sponsors the STARLiteracy Program. Adults can receive literacy
tutoring free of charge by contacting the Macomb Public Library or
Spoon River Community College (208 S. johnson, Macomb, IL 309./837-5727).
Children'S Programs
Preschool Story Hour: Every Thursday, 10:00-10:30 a.m.
Sunday Story Hour: Every Sunday afternoon, contact the library' for
exact times each week
Summer Reading Program:
Every summer the Macomb Public Library sponsors a reading program.
Participants agree to read, or have read to them, a certain number of
books (usually' 15) during the summer months. Participants who
complete the agreement win prizes and participate in a party at the end
of the summer. Contact the Macomb Public Library to for exact times
and procedures, and to register, each summer.
Other children's and family programs, including holiday programs and
Family Reading Night, are scheduled throughout the year. Contact the
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